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WELCOME NOTE
from the Organising Chair
On behalf of Michigan State University and the Conference Organising
Committee, I am delighted to welcome you to the first Dubai International
Conference in Higher Education here in Dubai Knowledge Village.
Education in the twenty-first century is facing significant and unprecedented
challenges on a number of fronts. With growing demands from students, everincreasing advances in technology and burgeoning competition from nontraditional players, institutions are under new pressure to re-examine and
indeed reinvent their approach both to teaching and learning and to their
business model.
As global youth unemployment is steadily rising, there are ever more demands
on higher education institutions across the world to demonstrate their relevance both to the needs of the
21st century learner and to those of the 21st century employer. As tuition fees rise at unprecedented rates in
many countries around the world, parents, guardians and students themselves have become more critical,
demanding the highest quality learning experience in return for their investment.
It is indeed this word ‘quality’ which is central to the needs and demands of the learner as well as to the
aspirations and objectives of higher education institutions today. This Conference, the theme of which is
‘Succeeding in the Pursuit of Quality’, offers an exciting opportunity for international educators to share
knowledge, ideas and expertise as we strive constantly for ever greater quality, in teaching and learning,
in research, in leadership and management, in administration and in community outreach.
The Conference brings together participants from over forty countries around the world; with the Middle
East region being especially well-represented. The program includes papers, workshops, poster
presentations and displays. Awards for the best poster, workshop and paper will be presented during the
closing session of the conference.
On behalf of MSU and the Conference Organising Committee, I would like to express my sincere thanks
to our sponsors and the TECOM Marketing and Partner Development Team.
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KEYNOTE SPEAKERS
Dr. Ayoub Kazim
Managing Director
Dubai Knowledge Village and Dubai International Academic City
Education Cluster, TECOM Investments, Dubai, U.A.E.
Dr. Ayoub Kazim is the Managing Director of the Education Cluster of TECOM
Investments. Dr. Kazim is in charge of both Dubai Knowledge Village (DKV) and Dubai
International Academic City (DIAC). He is responsible for strategically steering all DIAC
and DKV academic entities and further consolidating their statuses as leading centres of
learning excellence in the region. Under his guidance, Dubai Knowledge Village has
channelled its focus on Human Resource Management, Consultation, Training and
Personal Development programmes. Dr. Kazim’s vision has also carried over into the
launch of DIAC in 2007. DIAC is the world’s only free zone dedicated to higher education, hosting 21 International
Branch Campuses from 11 different countries around the world.
Dr. Kazim holds a Bachelor’s Degree in Mechanical Engineering from University of Alabama and a Master’s Degree
from the Polytechnic Institute of New York University. He received his Doctorate in Mechanical Engineering from
University of Miami in 1998.

Professor Jeffrey Riedinger
Dean, International Studies & Programs
Professor, Department of Community, Agriculture, Recreation and Resource Studies
Michigan State University, U.S.A.
Office of the Dean, International Studies & Programs
Research Interests: As a comparative political scientist, Dr. Riedinger has a developing
area focus, with special emphasis on Southeast and East Asia. For three decades, Dr.
Riedinger has worked on issues of rural development, land tenure and agrarian land
reform; and the role of non‐governmental organizations (NGOs) in formulating and
implementing economic development policies. Dr. Riedinger’s research is intended to
guide policymaking through applied policy analysis.
Dr. Riedinger is currently involved in a long‐term applied research project on land tenure security in China with
colleagues in the U.S. and China. Chinese policy makers drew upon their research findings and policy
recommendations to develop the 2003 Rural Land Contracting Law. This law substantially improves the security of
agricultural land use rights for China’s 200 million rural families. Dr. Riedinger’s research is informed by a
significant program of empirical fieldwork: Australia, Bangladesh, China, Costa Rica, Egypt, El Salvador, Germany,
Ghana, Greece, India, Indonesia, Malawi, Nepal, Nicaragua, Philippines, South Korea, Taiwan and Tanzania.
Administrative Roles: Dr. Riedinger has leadership and administrative responsibility for the University's diverse
international programming efforts including: facilitating and catalyzing multi‐disciplinary, multi‐college
international research and project collaborations and proposals for external funding of the same; developing and
sustaining strategic partnerships with higher education and other institutions abroad to advance collaborative
research, teaching, and engagement activities that positively impact critical issues of local, national, and global
importance; increasing student enrolments, program quality, and curricular integration of study abroad
programming; enhancing strategic recruitment of international students and outreach to MSU’s international
alumni; providing strategic direction to area studies at MSU; and supporting initiatives in second language
acquisition and Less Commonly Taught Languages (LCTLs).
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Professor Donald E. Heller
Dean, College of Education
Professor of Education
Michigan State University, U.S.A.
Donald E. Heller is Dean of the College of Education and a professor in the Department of
Educational Administration at Michigan State University. Prior to his appointment in
January, 2012, he was Director of the Center for the Study of Higher Education and
professor of education and senior scientist at The Pennsylvania State University. He also
has held a faculty appointment at the University of Michigan. His teaching and research
is in the areas of educational economics, public policy, and finance, with a primary focus
on issues of college access and choice for low‐income and minority students. He has
consulted on higher education policy issues with university systems and policymaking organizations in California,
Colorado, Kansas, Massachusetts, Michigan, New Hampshire, Tennessee, Washington, Washington DC, and West
Virginia, and has testified in front of Congressional committees, state legislatures, and in federal court cases as an
expert witness. Before his academic career, he spent a decade as an information technology manager at the
Massachusetts Institute of Technology.
Dr. Heller has published approximately 150 articles, book chapters and other publications, and his research has
been published in scholarly journals including the Journal of Higher Education, Review of Higher Education,
Educational Policy, and The Journal of Student Financial Aid.
Dr. Heller received the 2002 Promising Scholar/Early Career Achievement Award from the Association for the
Study of Higher Education, and the 2001 Robert P. Huff Golden Quill Award from the National Association of
Student Financial Aid Administrators, for his contributions to the literature on student financial aid. He earned an
Ed.D. in Higher Education from the Harvard Graduate School of Education, and holds an Ed.M. in Administration,
Planning, and Social Policy from Harvard and a B.A. in Economics and Political Science from Tufts University.

Professor Eric Freedman, J.D.
Associate Professor of Journalism
Former Associate Dean of International Studies & Programs,
Michigan State University, U.S.A.
Eric Freedman, J.D., is an associate professor of Journalism and former associate dean
of International Studies & Programs at Michigan State University. A former Fulbright
scholar in Uzbekistan and Lithuania, he is currently an international scholar in the Open
Society Foundations Academic Fellowship Program. He earned his bachelor's degree in
Government from Cornell University, his master's degree in Resource Development
from MSU and his law degree from New York University. Professor Freedman worked at
daily newspapers in New York and Michigan before joining the faculty full‐time in 1996. His research interests
include press systems and constraints on the media in the former Soviet Union and public affairs reporting in the
United States and globally. His most recent books are Presidents and Black America: A Documentary History
(Congressional Quarterly Press) and After the Czars and Commissars: Journalism in Authoritarian Post‐Soviet
Central Asia (MSU Press).
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Professor J M Muscat‐Baron
B.Sc. B.Pharm, MD, FRCP (London), FRCP (Edinburg), FRCP (Glasgow), FRCGP (UK)
Honorary Consultant Physician & Cardiologist – Dubai Health Authority
Professor of Medicine & Clinical Dean, Dubai Medical College, Dubai, U.A.E.
Professor Muscat‐Baron qualified in Medicine at the Royal University of Malta and St.
Luke’s Medical School in 1958. He did his postgraduate training in England and Scotland
and obtained Fellowships of the London, Edinburgh and Glasgow colleges of physicians.
He was appointed Consultant Physician and Senior Lecturer in Medicine in Leeds and
Halifax group of hospitals in the UK, and 1976 he was appointed as a Consultant Physician
in General Medicine and Cardiology in the Department of Health and Medical Services
Dubai (DOHMS), the precursor of the Dubai Health Authority (DHA). During the early part
of this tenure, he developed the medical services in cardiology and established several specialties in General
medicine. He was instrumental in developing Medical education in Dubai starting with the establishment of an
internship scheme, followed by a residency program. He is the Founding Professor of Medicine at the Dubai
Medical College 27years ago and has been the Clinical Dean of the college 2000.

Professor Michael R. Rip
BSc (Hons), MSc (Community Health), PhD
Founding Director: Program in Public Health
College of Human Medicine,
Michigan State University, U.S.A.
Michael Rip serves as the Founding Director of the Program in Public Health in the
College of Human Medicine at Michigan State University and is responsible for
overseeing the strategic directions and daily operations of the Program and the global,
online, Masters in Public Health (MPH) degree — that has more than 300 graduate
students enrolled — as well as positioning the Program for future expansion, the development of specialty tracts,
and international collaboration. Previously, Dr. Rip was on the faculty for seven years of the Department of
Community Health at the University of Cape Town Medical School, South Africa. After obtaining his PhD in spatial
epidemiology and medical geography at MSU, he spent 16 years on the faculty of the Department of Epidemiology
(MSU). There he developed graduate and undergraduate degree programs and courses in public health and
epidemiology, most notably the undergraduate Specialization in Global Public Health & Epidemiology. He also
assisted in the creation of the Department of Epidemiology in the early 1990s, and was the Director of the
Graduate Program until 2007. Dr. Rip’s research interests include the teaching of public health and epidemiology
to undergraduate and postgraduate students, particularly from developing countries; incorporating critical thinking
as a core competency of public health and clinical practice; counterfeit pharmaceuticals and public health; and the
regionalization of public health and medical care programs.
Dr. Rip is the author of two books and some 50 peer‐reviewed articles.
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Dr. Cindy Gunn
American University of Sharjah, U.A.E.
Dr. Cindy Gunn is the Director of the Faculty Development Center and Associate
Professor in the Department of English at American University of Sharjah (AUS). Before
joining AUS in 2001, she lived and taught in Canada, Japan, New Zealand, Thailand,
Turkey and the United States. While a member of the English Department at AUS, she
helped to develop and taught in the MATESOL program and the Education minor. Her
main research paradigm is Exploratory Practice focusing on the contributions teachers
and learners make to classroom research. Her main research interests are reflective
teaching and learning, materials development and technology use in Education. She has published in peer
reviewed journals such as Language Teaching Research, Journal of Educational Technology & Society, The
Buckingham Journal of Language and Linguistics and Academic Exchange Quarterly. Her edited books include
Enhancing Teaching and Learning in Higher Education in the United Arab Emirates: Reflections from the Classroom,
published in 2012 and Exploring TESOL practices in the Arabian Gulf, published in 2009. Her single authored book,
Teaching, Learning and Researching in an ESL Context, was published in 2003. She has presented her research both
internationally and locally in the UAE at conferences with a focus on TESOL, Education, Leadership and Educational
Technology.

Dr. Glenda Crosling
Monash University, Australia
Associate Professor Crosling has extensive experience in higher education
internationally. Her expertise is in the development of learning, teaching and curriculum
for educational quality. As inaugural Director in 2009 of Education Quality and
Innovation at the foreign branch campus in Malaysia of the Australian Monash
University (Sunway Campus), she has held campus‐wide responsibility for education
quality assurance, improvement, and innovation. She was campus leader in the 2010
Malaysian Qualifications Agency (MQA) Institutional Audit, from which the campus was
granted self‐accrediting status by the Malaysian government. Subsequently, A/
Professor Crosling developed and implemented the campus Course Self‐accreditation System. Her major activities
in educational innovation include developing the Monash University Sunway campus Education Strengths program
and professional development programs for academics, including the Graduate Certificate in Higher Education and
seminar series based on teaching excellence awards.
Associate Professor Crosling’s expertise has been acknowledged broadly and she has been invited MQA Expert
Panel member in the development of national policy and best practice guidelines, and an Honorary Auditor for
both the Australian government Tertiary Education Quality and Standards Agency (TEQSA, formerly AUQA), and for
MQA. She serves on the Executive Committee for the Malaysia Australia Business Council, and is Chair of the
Education and Training Sub Committee. She has been Visiting Professor in universities in Thailand and China, and
has taught in Singapore and Hong Kong. Associate Professor Crosling has published widely in books, chapters,
refereed journal articles, and been invited keynote and plenary speaker at conferences. Her work is cited often in
international publications, and her current research interests include quality in transnational higher education and
the development of creative thinking for innovative societies.
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PANELISTS
Professor Reza Nassiri
Michigan State University, U.S.A.
Prof. Nassiri is a French‐trained Hematologist graduate of University of Paris VII in Paris,
France (1983). He has undertaken post‐graduate fellowship in Clinical Pharmacology at
the University of Michigan Medical Center in Ann Arbor, Michigan.
He is currently Associate Dean of Global Health, Director of Institute of International
Health, Professor of Clinical Pharmacology and lecturer in Infectious Diseases/Tropical
Medicine at Michigan State University College of Osteopathic Medicine.
Dr. Nassiri has expertise in global health education, research, policy and governance. He
has made contributions in various fields of medical sciences including health education. One basis of his extensive
experience and expertise in HIV/AIDS, he developed HIV/AIDS Clinical Research Programs in South Africa, Haiti,
Dominican Republic and Mexico. He has delivered seminar presentations on HIV/AIDS and Hematologic
Malignancies in numerous national and international conferences and workshops. He was the keynote speaker for
International Association of Medical Students 2000 Conference in Lublin, Poland. His keynote address was focused
on training of future physicians and healthcare professional knowledgeable and competent in HIV Medicine. He
has served as the member of Merck’s and POMA Speaker’s Bureau for HIV/AIDS.
His effort in developing Osteopathic International Outreach Programs for medical students is well recognized by
the American Osteopathic Association. He organizes student medical missions on annual basis in Brazil, Caribbean
region, and Latin America and has developed a clinical elective course entitled “Diseases of Poverty”, which is
taught during medical missions and international outreach programs. The goals of these programs are to provide
medical students and residents with opportunities to experience pathologies beyond the U.S. borders, to enhance
students’ understanding of cultural competency, and also to make the host countries aware of osteopathic
approach to the care of patients.

Suad Alhalwachi
Education Zone, A member of Dubai Quality Group
Suad began college at the age of 16 and was sponsored by the Iraqi government to
study Economics at a university in Iraq. She did not find college work particularly
challenging and therefore spent time being a “strong member of the Bahraini club”
and organizing trips for students. She travelled for a year after her studies.
Following her undergraduate degree, Suad returned to Bahrain and worked in a
government ministry as an international affairs officer where she also had the
opportunity to travel and study. Suad came to the UAE in 1980 following her marriage.
She gained a position in a Dubai company and managed the financial accounts. That company sponsored her for
two years overseas to gain a professional accounting qualification and she also did another Arabic professional
accounting qualification during the same period of work. The company was strong in training and education so she
also joined an Organization development certificate from UoT. Suad immigrated to New Zealand for five years for
family reasons where she began a PHD programme in accounting, but stopped because of the length of study and
exited with masters in commerce. Suad also taught and was a Manager within an institute of technology.
Exposure to international education led to her returning to the UAE to set up her business. Suad owns and runs an
educational consulting service; she opened this business a decade ago in Dubai. The business advises students on
local and international universities, administers educational tests, and is an agency for overseas universities. There
are ten employees. Suad speaks four languages.
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Nada Messaikeh
Manchester Business School, Dubai, U.A.E.
Nada Messaikeh is a Finance Director at New York University Abu Dhabi with more than
20 years’ experience in the private and public sector financial management, auditing,
and advisory services. Nada is a certified Public Accountant (CPA) from the state of
Illinois, she has completed her undergraduate and post graduate studies in Business
Administration at the Lebanese American University in Beirut; She is currently pursuing
her DBA at the University of Manchester.
Nada started her career with Ernst and Young, Beirut, where she spent more than 10
years leading and managing audit and consultancy engagements in varied industries. After a brief transition to the
banking sector, and her move to Abu Dhabi, Nada realized her life time aspiration by joining the Education Sector.
Nada’s role as Finance Director at Abu Dhabi Education Council (ADEC) provided her front row seat to a period of
extraordinary transformation within the Education Sector in the Emirate of Abu Dhabi. She played an instrumental
role in the transfer from the Federal Ministry of Education to ADEC. Nada also helped in shaping the financial and
budgetary policies and processes for the Education sector at large, and engineered the financial and contractual
aspects of the Public Private Partnership (PPP) Project. After that she was seconded to Paris Sorbonne University
Abu Dhabi where she also led a number of reform initiatives including ERP and Student Information System
implementation, HR transformation project, and performance management system.
Besides her current role at NYUAD, Nada is a workshop instructor at Manchester Business School, where she
facilitates workshops for the MBS Global MBA program.
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Listening / Speaking Skills: Advising N.E.S.B students in the Context
of Tertiary Education
Suzanne Albanus1, Miriam Khalil1
1
American University in Dubai, U.A.E.

ABSTRACT
This paper analyses the challenges faced by Advisors and students with non‐English speaking backgrounds at
the American University in Dubai and suggests ways to maximise the effectiveness of the advising process to
N.E.S.B students.

SUMMARY
Advising non‐native English speakers is a complex and challenging process due to the variety of students and
their different skill levels in the language. English is the medium of instruction at AUD but not all advisors or
teachers have English as their first language. The UAE’s primary language is Arabic, although in Dubai, English
is widely spoken and is used for commerce, aviation, technology, education and banking. Although placement
tests are done prior to entering university, this can be a difficult judgement call. Students may have good
listening skills but not know any grammar or even practice in speaking English. The premise of this paper is
that there is a body of students that have English as their second or third language and come from different
cultural backgrounds. They are not an easy group to categorise but face cultural adjustment, financial,
emotional and language proficiency problems.1 This paper examines the importance of listening/speaking
skills on the part of the advisor and students and the dynamics involved in this exchange.2 Language – both
code and content‐ is a complicated ritual between internal and external interpretations of our identity and the
ultimate aim of the advising process would be to give rise to a repertoire of shared practices. 3

Key Words: Culture, place, language, identity. You can add up to 10 key words. The first key word start with
an uppercase letter, the rest will be in lower case, unless they are proper names. Use a comma to separate
terms and a period after the last one.

REVIEW OF LITERATURE
1. Advising ELS Students
Similar to all students coming to The American University in Dubai (AUD), students take a series of placement
tests. Because students often have different skill levels in each of the areas of reading, writing, speaking and
listening, the placement is not always easy. Some students are good at spoken English but have not learned
the basics of writing in English. Others are very good grammatically, but have little practice actually speaking
English. The placement of students can sometime be a judgement call. This presents both an educational and
emotional problem for the students, with some believing they are taking a step backwards. This decision
requires handling with patience in all aspects. This paper will examine and discuss a range of pro‐active
interventions and support services to be focused upon in the discipline areas with high concentrations of
students at risk. Techniques used by the Advising Centre (AAC) and other administrative departments will also
be highlighted. A series of interviews will be conducted among the following personnel: the AAC, Admissions
Department, IELP teachers, Student Services, Registrar’s Office with a survey being conducted among selected
students. The results will be compared and will provide the primary focus of the presentation.
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Both anecdotal and research evidence suggests a positive relationship between student academic
performance and retention. Two criteria for university student success commonly recognised in the literature
are academic achievement and student retention and completion of their programs (Boudelaa, S., & Marslen‐
Wilson, W.D., 2001). There would appear to be a high level of consensus among researchers that university the
entry score contributes to academic performance. Although English proficiency is important for success there
are also other considerations such as adapting to a new culture both within the U.A.E and that of university
life. Many students are unaware of such things as time management skills necessary to complete readings and
assignments in a timely fashion (Bigelow, M., & Tarone, E., 2004).

2. Perception and Skills
Some students may perceive that their skill level is high and this may be the case in the receptive language
skills ( reading and listening) but the productive skills ( writing and speaking) were the more problematic (Xu,
1990). It is noted that students need advice in the language needs but also that acculturation, cultural
adjustments and accompanying concerns and other issues will need addressing when they reach university.
The AAC plays some part in this adjustment and has developed strategies to ensure that students cope with
their issues. Oxford and Burry‐Stock (1995) contend that there is a strong relationship between motivation,
proficiency and psychological type as well as some correlations among language performance, learning style
and setting characteristics. Students have individual differences in personality, learning styles, strategies and
motivation. Research indicates that one reason students have problems learning English is because it differs
drastically in thought patterns and cultural “thought styles” from their own languages. These culturally‐based
beliefs and attitudes can affect student’s motivation and, therefore their use of language learning strategies
and performance. Strategies used by the AAC cover a variety of methods, ranging from memory, cognitive,
compensation to metacognitive, with every kind of learning strategy being a way of elaborating and
deepening knowledge.

3. Tolerance and Ambiguity
Language is ambiguous and unpredictable. The ability to tolerate ambiguity can be a key to language learning
success at higher levels of proficiency. Students who are able to tolerate moderate levels of confusion are
likely to persist longer in language learning that those who are overly frightened by the ambiguities in learning
a new language. Students who do not need immediate closure and who can deal with some degree of
ambiguity appear to use better language learning strategies than students who require rapid closure. In the
last 20 years, the understanding that language develops globally, that students benefit most from classes that
draw all four skills (reading, writing, listening and speaking), has lead educators to integrate multiple language
modes to their systems (Nelson, 1997). The more proficient a learner is the more they will enjoy their learning
experience. Four underlying factors represented the four English language skills of reading, writing, listening
and speaking. This paper focuses upon the two skills of Listening and Speaking as it is considered that they are
the more important ones in terms of the advising process. The following sections will examine problems
concerned with those two areas.

4. Problems in Listening and Speaking
Students can know, understand and explain English grammar, and often their reading skills are substantial.
Usually, however, their listening and oral skills are hampered by lack of experience, by exposure to non‐native
English‐speaking teachers and by the culture shock that comes from being immersed in a foreign culture, in a
language that sounds different from their own. Lack of experience with idiomatic language and reduced forms
also contributes to experiences that can be debilitating.
Students can view their oral communication skills as a serious impediment to full class participation.
Embarrassment and imported cultural norms prevent students from asking questions or participating. Lee
(1997) indicates that students want to learn more pronunciation and participate in speech classes so that they
would feel comfortable in class or in discussions with advisors or other staff. Performing academic tasks in a
second language is far more demanding than simply communicating conversationally and requires complex
kinds of linguistic knowledge and abilities in order to communicate effectively. The task can be compounded
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even more when we factor in the educational and cultural knowledge which is also necessary to function
successfully in a different cultural environment.
Because students can lack the language, the experience, and sometimes even the awareness of what native
speakers are saying, they are often involved in a struggle just to communicate. The problem of communicating
successfully can also originate from the ESL student’s limited or skewed perception of what is expected. Coping
skills that these students have in their native languages and cultures may be inappropriate for the expectations
of the community at AUD or even the UAE. This can be especially true of an academic community with its own
cultural, social and rhetorical expectations (Lee, 1997).

METHODOLOGY & SAMPLING
This paper uses both quantitative and qualitative data for research and analysis.
Quantitative data was collected using questionnaires distributed to NESB students. The questions asked and
the coping strategies were aimed at eliciting the aspects of the two skills that are the basis of this paper‐
listening and speaking. The questions were specific in their approach to reveal how students cope with these
two skills with the aim to improve. The students selected had diversified backgrounds namely Emirati, Indian,
Iranian, Lebanese, Russian, and Syrian. They have completed English 102 which is advanced composition and
Rhetoric.
Qualitative data was collected through interviews conducted with English teachers and administrative staff to
identify the challenges they face when dealing with NESB students.

FINDINGS & DISCUSSION
The survey showed that more than half of the students interviewed are not able to write new English words
several times and try usually to talk like native speakers by starting conversations in English either to improve
their speaking abilities or to overcome the weakness they suffer from.
Question No. 1: I try to write new English words several times

Around 80% of the students expressed that they rarely read for pleasure in English but look constantly for
words in their mother language that are similar to English.
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Question No. 2: I read English for pleasure

Around half of the students interviewed try to use gestures when they cannot think of words in English and
rarely try to use common words in their native language to express their thoughts.

Question No. 6: When I can’t think of an English word, I use gestures

Almost all the students interviewed expressed that they usually pay attention when someone is speaking in
English to acquire speaking skills by learning their accent. However, they try to relax whenever they feel
threatened in the conversations either because of a misunderstanding of the language or inability to express.

Question No. 8: I pay attention when someone is speaking in English
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However, they do not usually ask native English speakers to slow down when they do not understand because
they are afraid to show their weakness.

Question No. 10: I ask English speakers to slow down when I don’t understand

Half of the students are not interested in learning about the culture of English speakers.
These results show that a great number of NESB students pursuing their bachelor degree in English face
difficulties understanding the language and expressing thoughts.
They think in their own language and try to translate to English. The translation might not always reflect the
meaning they are trying to express and that would reflect on their performance because their exams answers
are off topic.
What is distinguished in the survey is that the answers for questions 5, 7‐11 indicated a high percentage of
“usually true of me “and “always true of me”.
These percentages demonstrate that students are proactive in their learning process.
Improvisation was a key area as it also showed that some students felt confident enough to use other
techniques such as words from their own language or body language and gestures so as to maintain the flow
of conversation.
The survey results indicate as well that the environment was conductive to this willingness to learn and
improve. This encouragement gives students an impetus to push the boundaries of their skills and gain further
insight into other language and its culture.
As part of the research we met with Starbucks staff members who deal on a daily basis with NESB students.
One of the employment conditions is to have a minimum of developmental English to understand and process
customers’ requests. The main motivator for these staff to improve their English proficiency is to maintain
employment but then once the proficiency is improved, further conversations could be started to create a
certain bond with customers.
Interviews conducted with selected administrative staffs that interact heavily with NESB students showed that
they face difficulties understanding NESB requests. Most of the times, these students are challenged when
expressing their thoughts and needs in English. They do not understand certain terminologies that are critical
to their stay at the university.
One registrar staff member said that some of them still face this challenge after graduation. They limit
themselves to the English used in their courses without realizing the need to broaden their knowledge of the
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language. She explained that around 40‐50% of NESB students face problems understanding and
communicating in English.
Finance staff complained that they need patience when dealing with NESB students since they are NESB staff
as well so their understanding of English is different.
Admissions have addressed this issue by employing diversified staff to make it easier for NESB students to
adapt and to make their admissions process smoother.
They have one Farsi speaking staff member, two Russian speakers, and five Arabic speakers which reflect the
distribution of nationalities at the university.
As a NESB advisor and native Arabic speaker, I found that students prefer to be addressed in their mother
tongue and feel more comfortable when dealing with an administrative staff member who is a native speaker
of their language.
The above findings highlight the importance of listening in the communication process as the staff or the
advisor needs to listen carefully to the requests and questions and try to decipher the meaning students are
trying to convey. Listening and speaking are essential for an effective communication process.

CONCLUSION & RECOMMENDATION
Communicating with non‐English speakers is an on‐going challenge. Certain techniques should be followed to
make sure that messages are sent and received effectively to make the teaching and advising session
successful. It is very important for instance to pronounce clearly and make every letter sound because it is very
important for a NESB student to see and hear the person pronouncing in English. NESB students face
difficulties understanding the different English dialects and assign a high weight for clear pronunciation to
understand. That is why it is highly advisable that English speakers use simple and clear words in a slow pace
when addressing a non‐ English speaker.
It is very important to show NESB students that you understand or trying to understand them instead of
intimidating them because of their English deficiency.
Listening is important for students to acquire more words and add it to their knowledge. Speaking as well is
essential to practice English so that native English speakers correct any mistake and help NESB students
improve the pronunciation and knowledge.
As an advisor, listening is a skill that should be improved continually to better serve and accommodate
students and complete successfully the advising session.
The fact that the majority of students and advisors are not native speakers imply that they both listen carefully
to understand each other and avoid misunderstanding and academic mistakes that would impact the student
performance and risk his/her stay at the university.
The advisor learns with time to understand the “English” of every student as well as the accent and
pronunciation of certain letters. For instance, Farsi and Indian speakers replace the letter “w” with “v”. So if
the advisor fails to recognize these speaking practices, misunderstandings will negatively impact the student
and the staff.
The process of recognizing these differences require time, effort, and patience.
Language is a broad subject and learning it is an on‐going process that matures with interaction and exposure
to different dialects and people.
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A strong command of English language is highly valuable for students and staff to succeed in life‐ this and an
ability to switch back and forwards‐ or code switching as it is called in both and several languages vital for
them.
As a native English speaker advisor I think our results verify what we set out to achieve – that it is important
that students are immersed in the language such as English. The comparison with Starbucks proves that this is
similar to a language laboratory method that language is taught in. When I learnt Malay we had to speak
nothing but that when we went into the lab. This improves the conversational aspect. It also helps to have a
native speaker on hand as well to facilitate parallel to the English so that the student can better gain an
understanding of the terminology used and comprehend the language better from not only the point of view
of the words used but the way in which the language is spoken, the culture and so on
Further research is recommended to be pursued to investigate the implications of English deficiency of NESB
students on their academic performance. The limitation of time restricted the sample that we could choose.
Therefore, more research will be pursued in the future to cover more NESB students and staff.

NOTES
1

http://www.tc3.edu/faculty/advising/i_spec_esol.asp. Retrieved 4/7/12.

2

http://dus.psu.edu/cfe/listskil.htm. Retrieved 4/7/12.

3

http://www.splcenter.org/intel/intelreport/article.jsp?aid=93. Retrieved 5/7/12.
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ABSTRACT
The Android platform is among the leading mobile learning technologies and there are 600,000+ apps available
for it. The paper examines and evaluates how contemporary teaching and learning environments can
effectively and inexpensively utilize selective sets of Android apps to respond demands for the provision of
21stCentury skills. The paper focuses on a review of specific Android apps which can be used for teaching,
planning, content development, assessment and evaluation. A simple graphical user interface (GUI) builder for
the Android platform is also discussed. The paper suggests that Android apps consist inexpensive, engaging and
dynamic learning tools on which online and distance education, as well as physical learning and teaching
environments, can be based.

Keywords: Android, android apps, educational technology, digital learning, 21stCentury learning,
instructional design

INTRODUCTION
Technological advances worldwide have changed, among others, the nature of social practice, human
interaction and global education. Changes are taking place in the physical layout and organization of the
classroom with more technology assets incorporated to its available functions. The roles of the teacher and
student and their relationship to each other have changed, towards a more liberal and open form of learning.
The concepts of information and knowledge themselves have changed, in the sense that information and
misinformation are both widely available at the same time and where knowledge is constructed at individual
levels by the application of personal experience. In a world where information is flowing uncontrollably free
and the nature and essence of knowledge often become questionable, the human pre‐occupation, if not new
favourite addiction, with the new forms of media and technologies, is creating need for learning new skills,
literacies which need to be addressed as they become part of our social fabric. New literacies need new
technology tools and new technology tools need new literacies. The introduction of mobile devices, especially
that of tablets, is about to revolutionize the teaching and learning experience. In the ‘heart’ of the mobile
device lies the content, those software applications (apps) which demand far less IT skills and knowledge to
operate them than traditional software applications and suites on a Windows PC. The current paper suggests
that mobile apps, used already in informal learning by millions of people, can be used in formal education
within the context of a new digital curriculum of the 21st Century education.
The debate and competition among the leading manufacturers of mobile applications can only benefit us, the
users and amateur IT experts. Mobile apps are usually released for all known mobile platforms, still there is
always a variance in pricing and version availability. Google’s Android mobile platform is one of the most
popular and one of the major players in the mobile technologies industry. Currently available through the
Google Play store, thousands of apps are written specifically for education, but even more, some could be seen
as fitting within the ‘invisible curriculum’ of education, offering ‘invisible skills practice’, all of which have a
great potential of being integrated as specific teaching or learning tasks or support tools in a 21stCentury skills
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curriculum. The current paper provides background information of the 21st Century education framework and
within this context it offers a review of a selection of Android apps and makes suggestions as to how they
could be used within a teaching or learning scenario.

21ST CENTURY EDUCATION
Changes in Classroom Organization, Student/Teacher Roles and Literacies
The 21stCentury classroom is very different from the 20th Century classroom one. In the 21stCentury
classroom, teachers are facilitators of student learning and creators of productive classroom environments in
which students can develop the skills they will need in the workplace. The focus of the 21stCenturyclassroom is
on students experiencing the environment they will enter as 21stCenturyworkers. The collaborative project‐
based curriculum used in this classroom develops the higher order thinking skills, effective communication
skills, and knowledge of technology that students will need in the 21stCenturyworkplace.
Teachers must embrace new teaching strategies that are radically different from those employed in the past.
The curriculum must become more relevant to what students will experience in the workplace. The
21stCenturyclassroom is student centered, not teacher centered. The students are learning by doing, using the
inquiry method, and collaborating with others.
Students study interdisciplinary projects that use information and skills from a variety of subjects and address
a number of essential academic standards. Students use multiple sources, including technology, to find and
gather the information they need. In this new classroom teachers assess student instructional needs and
learning styles and then draw on a variety of instructional and learning methods to meet the needs of all the
students in the classroom. The focus of student learning in this classroom is on learning how to learn and
creating lifelong learners.
Just as the classroom is changing so must the teacher adapt their roles and responsibilities. Teachers are no
longer teaching in isolation. They now co‐teach, team teach, and collaborate. They must engage their students
in learning and provide effective instruction using a variety of instructional methods as well as technology.
Indeed, without ever forgetting content, the 21stCenturyclassroom is focusing in producing students who are
highly productive, effective communicators, inventive thinkers, and masters of technology. A full list of these
distinct changes in education are presented in the table below (Figure 1).
As 21st Century teachers we need new literacies and new technology tools. Traditional literacies in education
are challenged by these new literacies and students and teachers are often overwhelmed. Still, our educational
goals and learning outcomes require us to update our skill sets and abilities. The new media revolution has
brought about a whole new world of educational tools to be used as a response to the socio‐economic
changes and employment marketplace demands. Figure 2is only one of many illustrations which attempts to
link new literacies with Web 2.0 tools and social media applications that are available to teachers and students
alike.
FROM

TO

Teacher‐centered

Student‐centered

Content Coverage

Learning and Doing

Memorizing information

Using information

Lecturer

Facilitator
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Whole Group Configuration

Flexible Grouping Configuration Based on Individual Student Needs

Single Instructional and Learning Modality

Multiple Instructional and Learning Modalities to Include All
Students

Memorization and Recall

Higher Order Thinking Skills

Single Discipline

Interdisciplinary

Isolated

Collaborative

Quiz and Test Assessments

Performance‐based Assessments

Textbook Dependent

Multiple Sources of Information incl. Technology

Technology as a luxury

Technology fully integrated into the classroom

Teachers teaching to the one learning style

Teachers addressing the learning styles of all learners

Learning content

Learner‐directed Learning

Learning isolated skills and factoids

Using a variety of types of information to complete authentic
projects

Acting purely as a student

Students acting as a worker in the discipline

Teaching in isolation

Teaching in collaboration

Teaching in such a way as to disengage students

Engaging the 21st Century student

Teaching content

Teaching to prepare students for the 21st Century workplace

Teachers alone educate the student

Shared responsibility for educating the student

“Sit and get” professional development

21st Century professional development and learning communities

Teacher looks for one answer for students

Teacher looks for multiple answers from students

Teachers reflect on student results

Teachers addressing the learning styles of all learners

st

Figure 1: Changes in the 21 Century classroom (Commitment to the role of the teacher as a facilitator of learning, 2007).
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